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1. Introduction

The Academy fully recognises the responsibility it has under the 2015 SEN Code of Practice to have
arrangements in place to ensure fair and equal opportunities to learn for all young people, including
those deemed to have Special Educational Needs.

Through their day—-to—day contact with students, staff at the academy has a crucial role in ensuring
that every student is able to be part of an environment that offers an inclusive education.

This policy is in line with the Teaching and Learning Policy, the Behaviour Policy and the Equal
Opportunity Policy. It sets out how the academy supports students with Special Educational Needs
(SEN) and the arrangements in place to ensure inclusion for all. The responsibility for management of
this policy falls to the Assistant Principal — SEN&PD and the SENDCo but all staff including paid and
unpaid, governors, teaching assistants, support and administration staff will work closely together to
ensure that this policy is working effectively.

This policy is reviewed on an annual basis and staff is consulted via CPD to ensure that it remains
informative, relevant, and accessible and highlights any areas requiring further development.

It has been developed with reference to the academies’ statutory responsibilities and takes account
of national guidance and local procedures as follows:

Legislation and Guidance

This policy and information report is based on the statutory Special Educational Needs and Disability

(SEND) Code of Practice and the following legislation:

e Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils
with SEN and disabilities

e The Special Educational Needs and Disability Regulations 2014, which set out schools’
responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the
SEN information report.

This policy aims to support all members of staff in providing a positive, whole academy approach
towards learning, progress and achievement for our students. With this as an underlying principle, we
believe that:

All teachers are teachers of Special Educational Needs.

All students at Stephenson Academy have Education and Health Care Plans (EHCPs) and multi—agency
planning and involvement to support integrated care as well as a close working partnership with
parents/carers.

Stephenson Academy’s vision is ensuring our students are ‘On Track to Success’. The Academy is
committed to meeting the SEN needs of all students, ensuring they maximise their potential.

2. Leadership and Management of SEND

The Local Governing Board, on behalf of the Trust, holds overall responsibility for ensuring that the
Academy fulfils its statutory duties in relation to students with SEND. This includes:

e having regard to the SEND Code of Practice;
e monitoring the quality and impact of SEND provision;



https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made

e ensuring appropriate resources are allocated; and
e ensuring information about SEND, including the SEN Information Report, is published and kept
up to date.

A named governor has specific oversight of SEND and meets regularly with the SENDCo and Assistant
Principal — SEN&PD to monitor provision and outcomes.

The SENDCo is a qualified teacher and forms part of the Academy’s wider leadership structure. The
SENDCo is allocated sufficient time, status and resources to:

e co-ordinate provision for students with SEND;

e advise and support colleagues;

e liaise with parents/carers, the Local Authority and other professionals; and
e contribute to strategic planning for SEND across the Academy and Trust.

The Trust and Local Governing Board ensure that SEND funding, including any high-needs/top-up
funding, is used effectively and transparently to secure the special educational provision specified in
students’ EHCPs and to maintain high-quality universal and targeted provision across the Academy.

3. SEN Information Report

In line with the SEND Regulations 2014 and the SEND Code of Practice (paragraphs 6.79—-6.81),
Stephenson Academy publishes a SEN Information Report on the Trust website each year.

The SEN Information Report explains, in accessible language, how this policy is implemented in
practice, including:

e how we identify and assess needs and review progress;

e the range of provision and interventions available;

e how we adapt teaching, the curriculum and the environment;
e the expertise and training of staff;

e how equipment and facilities are secured;

e how we involve students and parents/carers; and

e arrangements for complaints.

The Report is updated annually and is available on request in alternative formats.

4. Admissions

Stephenson Academy is a 117 place provision for boys and girls from 9 - 16 years of age (school years
5to 11) and receives students with Social, Emotional and Mental Health (SEMH) needs as their primary
need, referred by Milton Keynes Local Authority or other Local Authorities. Within our current EHCP’s
students may also have additional SEN and learning difficulties, which also affect their learning,

for example complex mental health needs, ASC, SCLN, ADHD.

Please refer to the Stephenson Academy Admissions procedure for more information.

Stephenson (MK) Trust have an independent Post-16 provision to meet the needs of students from
16-19 years of age (Y12-13) based in Coffee Hall.




Local Offer and Co-operation With the Local Authority

Milton Keynes City Council (and other placing Local Authorities) publish a Local Offer, setting out the
education, health and social care provision available for children and young people with SEND and
their families.

Stephenson Academy contributes to the Local Offer by:

e Providing clear, up-to-date information about our specialist SEMH provision and pathways;

e sharing data on the levels and types of need within the Academy to support local strategic
planning;

e working in partnership with the Local Authority in admissions, Annual Reviews and transition
planning; and

e participating in multi-agency meetings and reviews to secure the best possible outcomes for
students.

Links to the relevant Local Offers are included on the Academy and Trust websites and are available
on request.

Anonymised information on levels and types of need and outcomes is shared with the Local
Authority to inform strategic planning of SEND provision.

5. Definitions

SEND: A pupil has SEND if they have a learning difficulty or disability which calls for special educational
provision to be made for them. At Stephenson Academy all children and young people attending the
school have long term special educational needs and/or disabilities identified in an Education, Health
and Care Plan.

Learning difficulty or disability: Students have a learning difficulty or disability if:
e Asignificantly greater difficulty in learning than the majority of others of the same age, or;
e A disability which prevents or hinders them from making use of facilities of a kind generally
provided for others of the same age in mainstream schools.

Special educational provision: educational or training provision that is additional to, or different
from, that made generally for other children or young people of the same age by mainstream
schools.

Broad areas of need

While all students at Stephenson Academy have SEMH identified as their primary need, we
recognise that many have needs that span more than one area. In line with the SEND Code of
Practice, we consider each student’s needs within the four broad areas:

e Communication and interaction (e.g. speech, language and communication needs, autism
spectrum condition)

e Cognition and learning (e.g. specific learning difficulties, moderate learning difficulties)

e Social, emotional and mental health (SEMH)

e Sensory and/or physical needs

This framework is used to inform assessment, planning, the design of interventions and pathways, and
to ensure that all aspects of a student’s profile are considered alongside their SEMH needs.

5




6. Objectives

SEMH has been described as a learning difficulty where children and young people demonstrate
features of emotional and behavioural difficulties such as being withdrawn or isolated, displaying
disruptive behaviours; being hyperactive and lacking concentration; having difficulties with
social skills or presenting challenging behaviours arising from other complex needs. Learning
difficulties can arise for children and young people with SEMH because their difficulties can affect
their ability to cope with school routines and relationships. Almost all of our students have low
self-esteem on entry, and many may have been excluded, with some not receiving any formal
full-time education for months at a time.

The SEND Policy for Stephenson Academy therefore takes into account the varied and specific
difficulties each student in the school community presents.

We will ensure that all of our students will have their needs met through a rigorous programme of
identification, assessment, planning and support.

To achieve this:
e Theviews of the student will always be heard and taken into account.

To employ a collaborative approach with parents, carers and outside agencies as and when
appropriate.

We understand that our parents and carers have a vital role to play in supporting their
student’s education. We will consult with them on a regular basis and report on student
progress three times a year as well as a statutory Annual Review meeting to review the EHCP
outcomes.

Our students will be offered full access to a broad, balanced and relevant education including
an appropriate curriculum, which is designed to increase their resilience and prepare them for
the world outside of school. The Academy’s culture enables students to ‘have a go’ at learning
without fear of failure.

The Academy will manage its variety of resources including its therapeutic, behavioural and
educational

resources to ensure all students’ needs are met whilst using them efficiently and effectively.
Provision and progress for our students will be monitored and reviewed at least three times a
year.

The Academy will involve outside agencies as and when appropriate.

To develop a culture of inclusion valuing Quality First Teaching and interventions for all
students. To ensure that all planning for students with SEND have provided access to a broad,
balanced individualised and relevant curriculum which is differentiated to meet their individual
needs in accordance with the SEND Code of Practice.

Appropriate training will be provided for those involved in the implementation of the policy.

7. Facilities and Accessibility for Students with SEND

The Academy seeks to comply with the 2010 Discrimination and Disability Act.

The Academy environment is accessible to wheelchair users and those who use a variety of
mobility equipment. The main building is single story and aims to ensure easily accessible
workspaces for all. The ICT provision on site can be accessed by students within their lessons if
needed. Lessons are adapted and activities are presented to all students to ensure accessibility,
for example the use of laptops or voice-activated technology.




Where students have medical conditions, the Academy follows the Trust policy ‘Supporting Pupils with
Medical Conditions in School’ and ensures that individual health care plans are co-ordinated with
EHCPs and other SEND planning.

In addition to meeting special educational needs, the Academy fulfils its duties under the Equality Act
2010 to make reasonable adjustments, including the provision of auxiliary aids and services where
appropriate, so that disabled students are not placed at a substantial disadvantage.

8. Curriculum

The Curriculum at Stephenson Academy supports the vision of students being ‘on track to
success’ through a pathways approach, it gives the students the opportunity to learn and
develop in a supportive and creative environment.

Stephenson Academy believes that all students are entitled to an education that enables them to:
e Achieve their best
e Become confident, resilient individuals and learners
e Make a successful transition into adulthood, whether into further or higher
education, training or employment

SEMH is the primary learning need of the students at Stephenson Academy. However, this is not
necessarily their only educational need. Upon entry, the majority of student’s attainment levels
are below that of their mainstream peers. Recent intakes show that a majority achieved below
the nationally expected levels in English, Maths and Science at the end of Key Stage 2 and through
our baseline assessments. Provision is in place for students who have additional educational
needs including specific literacy and numeracy interventions. These interventions are accessed
via the ongoing assessment of student attainment as well as reading age and writing age
screening for more information. Please refer to Appendix A: The Stephenson Academy Provision
Map. This clearly outlines all routes by which the Academy supports its students.

All students have an individual plan (Pupil Profile) generated when they start the academy and
reviewed on a minimum basis of three times per academic year. Each student’s behaviour,
attendance and work in lessons is monitored and recorded daily on the classroom points system
and online behaviour programme (CPOMS) and each student has their own specific target which
is also monitored and recorded throughout the Academy day based on their SEND needs and
EHCP targets.

Stephenson Academy expects our teachers to set high expectations for every student and aim
to teach them the full curriculum, whatever their prior attainment. Teachers will use appropriate
assessment to set targets, which are deliberately ambitious to encourage and stretch the student,
following our ethos of Growth Mindset.

Lessons are planned and adapted to address potential areas of difficulty and to ensure that there

are no barriers to every student achieving and progressing. In many cases, such planning will
mean that our students will be able to study the full national curriculum. Potential areas of
challenge will be identified and addressed at the outset of work.

As an Academy, we make every effort to make adaptations to the curriculum and the teaching and the
learning environment to meet the needs of individual students. Where appropriate, as part of the
planning for the student, we provide access to assistive technology such as the use of ICT and the use
of a variety of resources such as coloured overlays, electronic readers and in some cases, the use of a




1:1 reader or scribe. Class sizes are small, with no more than ten students per class with a 5:1 student
to staff ratio in the D and | pathway classes, and 3:1 student to staff ratio in our E pathway classes. In
our primary provision the ratio is 3:1 with no more than 6 students per class.

All students are given the opportunity to complete subjects with nationally accredited qualifications,
for example; GCSE, Entry Level, BTEC and Functional Skills. This is to ensure that the students at the
Academy are able to access the same post 16 opportunities as their peers from other (mainstream)
educational settings.

The Academy is able to increase the life opportunities of our vulnerable group of students by ensuring
that their academic and behavioural, emotional and social needs are met. This is reinforced by making
certain that staff in the Academy are trained as behavioural experts as well as being subject specific
and again, by reinforcing the idea that every teacher is a teacher of SEND.

Stephenson Academy is dedicated to the teaching and learning of students with SEMH. Every staff
member is trained in Team Teach de-escalation and physical intervention techniques and all receive a
thorough induction programme. This includes the principles of behaviour management to ensure
the behaviour within the learning environment is inclusive and promotes the ethos of safety and
security to ensure learning is at the forefront of the students’ minds.

The nurture approach is reflected across the Key Stage 3 curriculum, where we are intent on ensuring
our younger students have emotional resilience and independence as they move up through the
Academy. In Key Stage 3, in addition to the academic curriculum, timetables also provide
opportunities for students to participate in therapeutic sessions, literacy and social skills interventions
and other individualised interventions, both academic and therapeutic, to take place whenever need
is identified.

SEND is met in all lessons through quality first teaching as a universal provision. There is a range of
SEND interventions offered as a more targeted approach to Key Stage 3, ranging from but not inclusive
of, in class support, 1:1 support for specific classes, Literacy and Numeracy Intervention.

More specialist approaches are also offered in the form of the “‘WREN’ where students will have been
identified as having more of a significant need and will have accessed the targeted provisions prior to
meeting the threshold of specialist intervention. The WREN is a specialist intervention, where students
will be based for whole mornings as part of a supported small group with additional therapeutic input
in the afternoons to meet their emotional needs. The focus will be to re-track their mind set through
intervention- based mentoring. Interventions will target self-esteem, self-confidence and self-worth,
rebuilding confidence in learning and access to the curriculum. The aim is to unpick the challenges
students feel they face and support them to develop the social skills needed to manage the
environment. Therapeutic interventions to support emotional well-being and self-regulation will also
be part of the support offered. The overall aim and purpose are to support students to successfully
reintegrate back into the main school timetable and personalise this where appropriate, to ensure
achievement at Key Stage 4.

Allinterventions are through an internal referral process in which staff are informed of induction and is
referred to throughout the academic year through staff CPD.

At Key Stage 4 we provide a tailored broad and balanced educational offer based on the national
curriculum. The Pathways approach is something that is heavily focused on in Key Stage 4 as it enables
the inclusive teaching of all students in a way that suits their individual needs. The pathway each
student takes is dependent on a variety of aspects, ranging from academic ability, behaviour and
engagement, and also emotional wellbeing. It ranges from a full time, academic curriculum, to an
alternative timetable that looks at 1:1 work, vocational subjects and work experience. This is
something that is discussed thoroughly with input from parents or carers, class teachers, students and




support from a career’s advisor.

As well as the Pathways approach, there is still a variety of universal, targeted and specialist
approaches, which mirror what is offered throughout Key Stage 3 to support and encourage students
to be the best they can be.

9. Identifying and Assessing SEND and Access Arrangements

All teachers are responsible and accountable for the progress and development of all the students in
their class, even where students access support from Teaching Assistants, Learning Mentors or through
targeted or specialist intervention such as the WREN and either of the pathways; Explorer, Discoverer
and Investigator.

Graduated Approach — Assess, Plan, Do, Review
In line with the SEND Code of Practice, Stephenson Academy adopts a graduated approach to
meeting special educational needs, following the four-part cycle of assess, plan, do, review.

e Assess: On arrival at Stephenson Academy, as all students have EHCPs, they will have
frequently undergone a thorough assessment process and as an academy, we do not put
students through unnecessary assessment procedures. We do, however, complete the
following baseline assessment process with our own qualified staff to complement existing
information and to inform lesson and intervention planning and progress monitoring. In
addition, teachers, form tutors and the SENDCo use the EHCP, classroom observations, Pupil
Profiles, behaviour and attendance data and information from previous settings to develop a
clear, shared understanding of each student’s strengths and needs.

e Plan: In collaboration with parents/carers, the student and relevant professionals, staff agree
outcomes, strategies and interventions. These are recorded within the Pupil Profile, provision
map and, where relevant, individual intervention plans and EHCP outcomes.

e Do: Class teachers remain responsible for the progress of all students in their class, including
those receiving additional support from Learning Mentors, Teaching Assistants or specialist
staff. They implement the agreed strategies and work alongside the SENDCo to monitor
impact.

e Review: Provision and progress are reviewed at least three times a year, and more frequently
where needed. Reviews draw on assessment data, student voice and parental views, and are
used to refine or change provision. This cycle feeds directly into the Annual Review of the
EHCP and informs any request for changes to provision or placement.

All students complete the WIAT Il literacy assessment to obtain a recent word reading age and
spelling age. The BECK Youth Inventory Il is administered to all students as a measure of social and
emotional development, specifically the areas of self-concept, anger, depression, anxiety and
disruptive behaviour.

Baseline assessment data analysis by the SENDCo and Assistant Principal — SEN&PD identifies
students who will then join our 1:1 or small group interventions for example, Toe by Toe or group
guided reading sessions with a Learning Mentor. Additionally, it may identify students who require
specific therapeutic intervention.

Throughout students’ time at Stephenson Academy, they will take part in exam/testing situations.
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Tests are carried out to exam board standards, and all students are eligible to take part in access
arrangement testing, if this is a typical working style, to decide if they are eligible for access
arrangements. This is carried out by the SENDCo and other qualified staff. We ensure that we organise
for reasonable adjustments in the curriculum and offer support for students during exams with
support in lessons and exams where appropriate.

The use of a word processor Stephenson Academy complies with AA chapter 5 Access Arrangements
available as follows:
e (Centres are allowed to provide a word processor with the spelling and grammar check
facility/predictive text disabled (switched off) to a candidate where it is their normal way
of working within the centre. For example, the quality of language significantly improves
because of using a word processor due to problems with planning and organisation when
writing by hand. (This also extends to the use of electronic braillers and tablets.)

e The use of word processors in non-examination assessment components will be
considered standard practice unless prohibited by the specification.

e |tis permissible for a candidate using a word processor in an examination to type certain
questions, i.e. those requiring extended writing, and handwrite shorter answers.

Literacy development is an area that all students benefit from and is a focus in our SIP. Literacy is every
member of staff’s responsibility, and it is essential it is taught across the curriculum on a day to day
basis as a universal approach.

Students reading and spelling age is tested on entry and then at the end of a Key Stage unless they
are accessing a literacy intervention where they will be assessed half termly by the Learning Mentor.
Their progress is closely monitored in the first instance by a Learning Mentor, with feedback from
class teachers and overseen by the SENDCo. This data enables us to provide further intervention and
a yearly action plan for each student.

All students with a reading age or 10 years or below are eligible for a literacy intervention which are
usually held in a calm, quiet and homely area to promote the idea of a safe and secure learning
environment. Each student will receive a personalised programme of intervention delivered by our
Learning Mentor team and supported across the Academy. The range of intervention offered is
dependent on need but can vary from but isn’t inclusive of; 1:1 daily intensive sessions, in-class
support in English and other literacy heavy subjects from a Learning Mentor, Toe by Toe or guided
reading sessions. As an Academy we are also looking to introduce Read, Write Inc. and fresh start as
a phonics programme.

Learning Mentors monitor and assess progress during every session and evidence is kept in a central
location and reflected on half-termly in a team meeting with the SENDCo.

Numeracy interventions are undertaken by our qualified learning mentor under the direction and
monitoring of our qualified math’s teacher and SENDCo in a calm, quiet and homely area to
promote they idea of a safe and secure learning environment.

10. Education Health Care Plans and Annual Reviews

Once a student has an EHCP generated by the Local Authority, the Head of School and Deputy
Principal will ensure that those teaching or working with the child or young person are aware
of their needs and have arrangements in place to meet them. The SENDCo will ensure that all
the students’ information is placed onto their Pupil Profile and the school’s provision map that
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is readily available for all staff to access along with the EHCP.

The Academy will ensure that teachers monitor and review the students’ progress during the
course of a year. Formal reviews of the EHCP will take place annually. Parents or carers are
invited by letter and by telephone, however if they fail to attend without sending apologies or
requesting a change in date or time, then the meeting will proceed with the student present
and parents or carers will receive minutes from the meeting. We will assist with the attendance
by offering support with transport when on site. Alternatively, meetings will be held online
making access easier for families.

If a student’s SEND changes, the local authority will be informed and will arrange to hold a
review as soon as possible to ensure that provision specified in the EHCP is appropriate. For
further information on EHCPs please see the Local Authority’s Local Offer. This can be found at:
Milton Keynes City Council

Progress is monitored against EHCP outcomes and written school reports are sent to and
discussed with parents or carers three times a year.

Parents or carers are formally invited (either online or in person) to attend the annual review
meeting. It is a legal and statutory document that all staff who are involved with that student
are expected to update in preparation for the annual review.

The annual review meeting will normally be led by the student’s form tutor, at times supported
by the SENDCo or Assistant Principal — SEN&PD or in exceptional circumstances the Head of
School. It will provide an opportunity for the parent or carer to share their thoughts,
acknowledge progress made and together in a collaborative approach, agree their aspirations
for the student.

11. Transition

Staff work very closely with the feeder schools, to ensure that the transition process occurs as
smoothly as possible. This involves our staff visiting students in their primary school, as well the
students and staff from the primary school visiting Stephenson Academy. This can include a carousel
of activities for year 5 students to participate in during the summer term to begin the transition
process early. All year 6 students attend an open afternoon in July to experience elements of the
school day, including lunchtimes and having taster lessons of subjects, with the opportunity to meet
form tutors and other staff.

Parents/carers are invited in to carry out a tour of the Academy and also during the open afternoon
in July, meet with staff and SLT.

This process can also be highly differentiated dependent on need.

Stephenson Academy aims to help our students to start planning for their future adult life as
early as possible. Our aim is to support our students to go on to achieve the best possible
outcomes in employment, independent living and participating in society. This could include, for
example:

e Including preparation for adulthood in the planning meetings with students and

parents at an early stage (and particularly from year 9);
e Ensuring that career advice and information provides high aspirations and a wide
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range of options for students, which will include regular contact with our careers
advisor;

e Helping students and parents or carers understand and explore how the support
they receive in school will change as they move into different settings, and what
support they are likely to need to achieve their ambitions;

e Dedicated staff to focus on work experience and careers advice;

e Offering work experience throughout Key Stage Four;

e Supportinvisiting colleges and other post 16 provisions;

e Educational visits to recruitment events or open days;

e Inviting the college advisor to the year 11 students annual review meeting to discuss
their next steps, including chosen subjects and vocational qualifications.

We have specific duties to prepare young people with EHCPs for the transition into adulthood,
as set out in chapter 7 of the SEND Code of Practice. The review of an EHCP in year 9 builds on
previous reviews and existing plans. It will allow time for the commissioning of any necessary
provision and support to take place. Planning will build on action that has already been agreed
with the student and will inform decisions about the next stage of education - specifically choices
about what GCSEs or other relevant qualifications the child will be studying, the range of post-
16 options which may be available and the longer-term outcomes that the child wants to achieve
in their adult life.

We also have dedicated Careers Advisors across the Trust to support transition to college after
leaving the Academy.

12. Student Voice

We value and act on student input and treat it as a very important source of information.
Students will be enabled and encouraged to participate in all decision-making processes with
regards to their education including the setting of targets, involvement with annual reviews and
discussions about choices and their future. We strongly believe students need to be part of all
processes, to know that they are listened to and that their views are valued.

At Stephenson Academy we have systems designed to enable each student’s voice to be heard,
such as the Student Council, and student involvement with meetings associated to them. These
systems ensure that the students are made aware of outcomes which reinforce the value of their
input.

Every year students complete a questionnaire regarding their views of the Academy. This allows
the SLT team the opportunity to hear the views of the students in a formal manner and act
accordingly.

Students are also asked to reflect on SEND interventions on a termly basis; this can be completed
in a variety of ways, for example through questionnaires, discussion or a rating system. This is used

as atool to review progress and engagement.

13. Complaints and Disagreements Resolution

Stephenson Academy aims to resolve concerns at the earliest possible stage through open
communication between staff, students and parents/carers. Where parents or carers have concerns

about SEND provision, they should:
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1. Discuss the concern with the class teacher and/or form tutor in the first instance.

If the issue remains unresolved, meet with the SENDCo.

3. Where necessary, the matter may be referred to the Principal and/or the Local Governing
Board in line with the Trust Complaints Policy.

N

Details of the Trust’s Complaints Policy, including timescales and routes of escalation, are available on
the website or on request.

For concerns specifically relating to an Education, Health and Care Plan (EHCP), parents and carers are
also entitled to access the Local Authority’s disagreement resolution and mediation services and retain
their right of appeal to the First-tier Tribunal (Special Educational Needs and Disability).

14.CPD

All staff undertake regular training and professional development both internally and externally to
continually enhance their skills and update their awareness and knowledge of SEND and learning
difficulties linked to their subject specialism and other aspects of the academy, for example
safeguarding, behaviour management, attachment, trauma and ASC.

Particular care is taken by the academy to ensure regular updates are carried out to enhance
knowledge in behaviour management, SEND need, first aid, child protection and safeguarding.

Peer support and guidance are available daily for all Stephenson Academy staff. Some of the best

training developments occur through professional dialogue with colleagues looking at meeting the
specific needs of a student.
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Impact — How are
we achieving our

Intent — What are we trying to achieve?

Implementation — How do we organise learning?

Appendix A: The Stephenson Academy Provision Map

Investigator Pathway Overview (ASC)

To make a long-lasting difference to our students’ lives, guiding and supporting them to find their own pathway to becoming happy, productive and successful members of society. To support our

Curriculum Vision

Develop a range of communication strategies
and the confidence to apply these in different
contexts to influence outcomes.

Curriculum Aims

Preparation for

Adulthood Employment
EHCP Areas of Need Communication and Interac‘t|on /
Independence and Housing
Curriculum Structured Lessons
Components
-A range of approaches,
teaching styles and
collaborative learning
Students starting point
considered with opportunities
Approaches to PP
N for them to learn more and
Learning

remember more through
consolidation

Learning Outside/ Life skills
Enrichment Programme

-Contextualised trips
-Exploring the local
community
-Work experience
-Forest School
- Enrichment programme for
all students regardless of their

students to keep themselves healthy and safe while being attune to a social conscience and fulfilling healthy relationships to enrich their lives, through holistic, nurturing, and practical, real world learning

experiences.

Develop functional skills to keep safe, maintain
good physical and mental health and live
independent lives.

Independent Living

Cognition and Learning / Education, Learning
and Work

Communication

Focus on communication and
conversation skills to develop
and encourage collaboration
with others. Priority focus on
their social understanding,
self-awareness and self-

-Assessment is fit for purpose needs esteem.
and integral to teaching and
learning
English Maths ICT .
. . . . . Science
Curriculum Areas (Functional (Functional PSHE (Functional Skills (KS2 - KS4)
Skills/GCSE KS4) Skills/GCSE) KS4 KS4)

Involves the whole school

Evaluating Impact X
g imp community

aims?

Accountability
Measures

Evidence of progression being
made across the curriculum

Uses a continuous learning
cycle

Progress towards EHCP
outcomes

Embraces peer and self-
assessment, positive and
constructive feedback and
engages moderation

Improved mental health and
wellbeing (CPOMS data)
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Develop essential knowledge across a broad
range of subjects and apply these in real world
contexts to enrich their lives and create
opportunities for future employment.

Develop social skills and apply these
appropriately as responsible citizens who make
a positive contribution to society.

Friends, Relationships and Community Good Health

Physical, Sensory and Personal / Planning for
Good Health

Social, Emotional and Mental Health / Friends
and Relationships

Multi-Professional

Personalised Learning Collaboration

Personal Responsibility

EHCP's, Annual Reviews
-Pupil Profiles
-Opportunities for
consolidation
-Individualised targets,
strategies and practical
resources
-Resources to support

-Opportunities for SMSC (Social,
Moral, Spiritual, Cultural)
-Restorative practice
-Classroom jobs
-Individual workstations
-Quiet spaces
- Use of sensory room

Access to Therapeutic Team-
ART Therapists, Counselling,
Psychotherapists, Family
support workers and Learning
mentors, Inclusion mentors,
Intervention Mentors

creitenal e e WREN Planned use of break out spaces
light cards etc.)
History,
Geography,
OuFdoor' . Music, RE, Art, GCSE/ Open Award
PE Learning /Life Vocational Catering Accreditation
(KS2 - KS4) Skills (KS4) ’
(KS2 - KS4) (KS2 —KS4) (A (KS4)
range of
options)

Uses a wide range of
measures both qualitative and
quantitative data

Shared with families & students
for a more holistic approach

Uses data to inform progress
and areas for development

Destinations in education,
employment and/or training

Learning workbooks and

Annual Reports books




Impact — How are we

Intent — What are we trying to achieve?

Implementation — How do we organise learning?

achieving our aims?

Curriculum Vision

Curriculum Aims

Preparation for
Adulthood

EHCP Areas of Need

Curriculum
Components

Approaches to
Learning

Curriculum Areas

Evaluating Impact

Accountability
Measures

Discoverer Pathway Overview (SEMH)

To make a long-lasting difference to our students’ lives, guiding and supporting them to find their own pathway to becoming happy, productive and successful members of society. To
support our students to keep themselves healthy and safe while being attune to a social conscience and fulfilling healthy relationships to enrich their lives, through holistic, nurturing, and
practical, real world learning experiences.

Develop a range of communication
strategies to be able to use their voice to

make choices.

Employment

Communication and Interaction /
Independence and Housing

Active, Play Based Lessons/
Lego

- A range of approaches,
teaching styles and
collaborative learning

-Assessment is fit for purpose
and integral to teaching and

learning.
-Flexible teaching styles
- Chunked lessons

English Maths
(Functional (Functional
Skills/GCSE Skills/GCSE

Ks4) KS4)

Involves the whole school
community

Evidence of progression
being made across the
curriculum

Develop functional, self-help and personal
care skills and routines.

Independent Living

Cognition and Learning / Education, Learning
and Work

Enrichment/ Vocational

. Communication
studies

Contextualised trips
-Exploring the local
community
-Work experience
-Forest School
- Enrichment programme
for all students regardless
of their needs
- External Provisions
(Engage, Lets Kick It)

Responding to emotional
regulating activities to
increase engagement

Develop social interaction

these appropriately as an active citizen

skills and apply

within their community.

Friends, Relationships and Community

Social, Emotional and M
Friends and Relati

Personalised Learning/
Curriculum Intervention

EHCP's, Annual Reviews
-Pupil Profiles
-Opportunities for
consolidation
-Individualised targets,
strategies and practical
resources
Curriculum Intervention in
Math, English and Reading

icr Outdoor
X Science Additional PE  Learning /Life
PSHE (gltirl‘lztll(osrz‘la)‘l (KS2 - KS4) (KS2 - KS4) Skills
(KS2 - KS4)

Embraces positive and
constructive feedback and
engages moderation

Uses a continuous learning
cycle

Improved mental health and
wellbeing (CPOMS data)

Progress towards EHCP
outcomes
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Uses a wide range of
measures both qualitative
and quantitative data

Annual Reports

ental Health /
onships

Multi-Professional
Collaboration

-Access to Therapeutic
Team- ART Therapists,
Counselling,
Psychotherapists, Family
support workers and
Learning mentors, Inclusion
mentors
WREN

Topic -
History,
Geography,
Music, RE,
Art, Catering
(KS2 — KS4)

Vocational
(KS4)

Uses data to inform progress

and areas for development

Learning workbooks and
books

Develop early reading, writing and math
skills and an understanding of the world

around them.

Good Health

Physical, Sensory and Personal / Planning for

Good Health

Routines and
Responsibilities

-Opportunities for SMSC
(Social, Moral, Spiritual,
Cultural)
-Restorative practice
-Classroom jobs
-Zones of Regulation
- Opportunities for active
breaks
-Physical movement
equipment within each

classroom

GCSE/ Open Personal
Progress

Award .
s Units
Accreditation o
(Ksa) Accreditation
(Ks4)

Shared with families &
students for a more holistic
approach

Purposeful destinations in
education




Implementation — How do we organise

Impact — How are we

Intent — What are we trying to achieve?

learning?

achieving our aims?

Curriculum Vision

Curriculum Aims

Preparation for
Adulthood

EHCP Areas of Need

Curriculum
Components

Approaches to
Learning

Curriculum Areas
Range of Learning

Experiences &
Interventions

Evaluating Impact

Accountability
Measures

Explorer Pathway Overview (SLD/ Complex Learners)

To make a long-lasting difference to our students’ lives, guiding and supporting them to find their own pathway to becoming happy, productive and successful members of society. To
support our students to keep themselves healthy and safe while being attune to a social conscience and fulfilling healthy relationships to enrich their lives, through holistic, nurturing and
practical, real world learning experiences.

Balance educational
needs alongside Maslow’s
hierarchy of need.

Improve or maintain physical skills
and movement ranges and
independence.

Promote engagement and wellbeing
through developing interests and
motivators.

Develop a range of communication
strategies to have a voice.

Build relationships through eliciting
responses and interaction.

Employment Independent Living Friends, Relationships and Community Good Health

Social, Emotional and Mental Health / Friends
and Relationships

Cognition and Learning / Education, Learning
and Work

Communication and Interaction /
Independence and Housing

Physical, Sensory and Personal /
Planning for Good Health

Personalised
Learning/Curriculum
Intervention

Multi-Professional
Collaboration

Exploratory, Sensory and Play
Based Learning Experiences

High Staffing Ratios

Communication
and Care

Learning Outside

EHCP's, Annual Reviews

- A range of creative and
multi-sensory approaches and
teaching styles.
-Assessment is fit for purpose
and integral to teaching and

Contextualised trips
-Exploring the local
community
-Work experience
-Forest School
- Enrichment programme for

Focus on communication and
conversation skills to develop
and encourage collaboration
with others. Priority focus on
their social understanding,

-Pupil Profiles
-Opportunities for
consolidation
-Individualised targets,
strategies and practical

Access to Therapeutic Team-
ART Therapists, Counselling,
Psychotherapists, Family
support workers and Learning
mentors, Inclusion mentors,

-Opportunities for
SMSC (Social,
Moral, Spiritual,
Cultural) through
active exploration
of the environment

self-awareness and self- resources Intervention Mentors

learning. cl studentsr::szzd_less Gl esteem. Curriculum Intervention in WREN —HISI:II}IeZusT:f;Ing
Maths, English and Reading
— - . . . Physical Development
Communication, Cognition and Learning Life Skills Gross and Fine Motor Skills PSHE
Examples Include: Outdoor Learning, Inclusive community, Intensive Literacy Intervention, Curriculum based trips, PECS
Provides a learning stor: _— .
Looks at each learner : J Uses holistic advancements to Shared with

Draws on wide evidence of
learning and research

Uses a continuous learning
cycle

based on a developmental

. families for a more
perspective and engages

holistic approach

individually and captures
holistic progress

inform progress and areas for
development

moderation
Holistic
velopment of
Evidence of progression being Progress towards EHCP - . deve o.p ento
Lo X Individual learning physical and
made or maintained across outcomes being made of Workbooks Annual Reports

stories/Journeys mental wellbeing
being made or

maintained

the curriculum maintained
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